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ESFY Matters! 
Christel Taylor 

Assistant ESFY Coordinator, UW Colleges 

 
We devote this issue of ESFY Matters to service-learning.    Part of the ESFY mission is to prepare students to become life-long 
learners, responsible citizens, and leaders.  When we provide opportunities for our students to participate in service-learning, 
we are helping them become more richly engaged with their classmates, their communities, and their courses. 
 
As a team of ESFY Campus Coordinators has been reviewing the ESFY Mission and Goals and the recommendations from the 
Foundations of Excellence self-study as part of a strategic planning process, it becomes clear that service-learning provides a 
foundation that can help students accomplish many of our goals for their success and engagement. 
 
In the following pages, you will learn about service-learning in multiple ways.  You will read about how the UW Colleges 
supports and guides service-learning efforts, and you will learn techniques for using service-learning in your own work with 
students.  You should develop a broad understand of the role of service-learning in higher education and specific ideas that can 
related to your own courses. 
 
Enjoy this issue, and thank you for your continuing good work with our first-year students! 

 

 

Service-Learning and ESFY 
Lisa Seale 

Interim Associate Vice Chancellor, UW Colleges Office of Academic Affairs 
 
We have chosen to dedicate the third issue of ESFY Matters to service-learning as a way to make even more evident the fact 
that our collective responsibility to first-year students extends even beyond building and sustaining opportunities for them to 
participate in First-Year Seminar (LEC 100) courses, join campus clubs or organizations, and attend campus events. While 
student engagement with curricular and co-ŎǳǊǊƛŎǳƭŀǊ ŎŀƳǇǳǎ ŀŎǘƛǾƛǘƛŜǎ ƛǎ ŎŜƴǘǊŀƭ ǘƻ ǘƘŜ ¦² /ƻƭƭŜƎŜǎΩ 9{C¸ ƛƴƛǘƛŀǘƛǾŜΣ ŀ 
compelling way to engage and retain first-year students lies in facilitating their engagement with their communities through 
university coursework that includes any of the several service-learning models.   

 
We are fortunate in the Colleges to have the dedicated work of our UW Colleges Service-Learning Coordinator, Greg Peter (UW-
Fox Valley), as well as our two Madison-based AmeriCorps*VISTA members, Catie Bougie and Colette Hershey. All three offer 
excellent resources for our faculty and staff interested in finding out more about how service-learning and other types of 
community engagement can be developed or expanded on our campuses. Many of our campuses also have VISTA members 
dedicated to projects, and the Wisconsin Institute for Public Policy and Service, located at UW-Marathon County, is working to 
advance service-learning practice in both UW Colleges and UW-Extension.   

 
I hope that you will find both inspiration and practical 
resources in the following articles, and I would like to 
encourage all who have an interest in talking with others 
engaged in service-learning to watch for coming information 
about the third annual Great Northwoods Service-Learning 
Conference to be held on Friday, February 12, in Wausau. 
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Service-learning in the UW Colleges and UW-Extension 

Gregory Peter, UW-Fox Valley, UW Colleges Service-Learning Coordinator 
 

The UW Colleges and UW-Extension have a long history of 
service-learning projects in the community.  Service-
learning fits into our mission of the Wisconsin Idea and our 
commitment to student and civic engagement in the 
communities of Wisconsin.  This is perhaps one of our best 
kept secrets until now.  We have held service-learning 
conferences and workshops in the last two years and are 
planning another one for February of 2010.  There will be 
more information about this conference coming soon. 
 
Thanks to our AmeriCorps VISTAs (Volunteers in Service To 
America), last year we were able to begin documenting 
some of the great projects in various disciplines from 
Music, Art, English, Sociology, Political Science, Business, 
History, Biology, and through Extension programs.  If you 
want to see examples or learn more, please visit the 
service-learning website at 
http://www.uwex.uwc.edu/service-learning/.  On the 
website you will be able to locate general information on 
service-learning and specific examples from the UW 
Colleges and UW-Extension.  We are lucky to have 
AmeriCorps VISTAs on many of the Colleges campuses this 
year working on Economy Recovery issues.  If you are 
interested in finding out more about service-learning on 
your campus you can start with contacting your 
Amerƛ/ƻǊǇǎ ±L{¢!Φ  LŦ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ŀ ±L{¢! ǘƘƛǎ ȅŜŀǊ, you 
can feel free to contact me as I am the Service-Learning 
Coordinator for the UW Colleges and am available if you 
have any questions for me.    
 
I am also part of the Wisconsin Institute for Public Policy 
and Service (WIPPS) located at UW-Marathon County 
http://www.wiipps.org/.  WIPPS is currently administering 
a UW System grant called the Wisconsin College Access 
Project which is a program designed to help facilitate all 
thirteen Colleges campuses outreach to local middle and 
high schools so students and parents can learn more about 
college preparation, the application process, financial aid, 
and general information about higher education.  This 
grant will help enrich the current outreach activities on 
each of the thirteen campuses by supporting such 
programs as College Preview days, Pre-college programs, 
and the TRIO programs 

(http://www.uwfox.uwc.edu/campconnect/trio/).  The 

Student Services office on each campus will be working 
with faculty and students to establish mentoring programs 
and other connections to the local school districts.  If you 
have questions about this program you can contact your 
student services representative or me. 
 
One of the service-learning projects at UW Fox Valley was 
the Community Garden Mosaic Project.  The joint efforts 

of the Winnebago County Master Gardeners, faculty of 
both UW Extension-Outagamie/Winnebago Counties, 
faculty and students of UW Fox Valley, and an AmeriCorps 
VISTA made this a successful project.   
 
There were 5 bermed garden beds created that reflected 
horticultural/agricultural plants from Poland, 
Laos/Thailand, Latino, Germany and Native American as an 
opportunity for participants, gardeners and visitors to 
reflect and celebrate the deep cultural heritage all bring to 
the community.  It also elevated the visibility of the 
richness of Community Gardens in the agrarian sense.   
 
Many of the gardeners graciously shared their gardener 
stories, which were then entered into a database for 
others to read and for the purpose of cataloging the 
generational/cultural history of gardening.  Both a general 
pamphlet on the Garden Mosaic project and a plant 
identification/use binder add to the educational scope of 
the gardens.  These are available to the public and are 
located within the gardens themselves.   Mosaic signage 
(in 7 languages) is in the process of completion.  These 
ǎƛƎƴǎ ά²ŜƭŎƻƳŜέ ǾƛǎƛǘƻǊǎ ŀƴŘ ǿƛƭƭ ōŜ ŘƛǎǇŜǊǎŜŘ ǘƘǊƻǳghout 
the garden beds. 
 
The Community Garden Partnership of the Fox Cities is 
currently working on a project with the Salvation Army Fox 
Cities on local food security and food pantries.  If you are 
interested in learning more about the Community Garden 
Partnership please visit their website 
http://www.goodwillncw.org/gardens.htm. 
 
As you can see there are many exciting service-learning 
opportunities for faculty, staff, and students in the UW 
Colleges and UW Extension.  If you want to find out more 
ŘƻƴΩǘ ƘŜǎƛǘŀǘŜ ǘƻ ŎƻƴǘŀŎǘ ƳŜ ƻǊ Ƨƻƛƴ ǳǎ at our Spring 2010 
conference on service-learning. 
Email: greg.peter@uwc.edu  
 

 

Marc Seals and LEC 100 students do service-learning

http://www.uwex.uwc.edu/service-learning/
http://www.wiipps.org/
http://www.uwfox.uwc.edu/campconnect/trio/
http://www.goodwillncw.org/gardens.htm
mailto:greg.peter@uwc.edu
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Service-learning: You Can Do It! 

Michael C. Jurmu, Associate Professor, Geography & Geology, UW-Fond du Lac 

 
Instructors at every education level often face the 

question of whether to incorporate an emerging 

technology or methodology into their courses. They must 

consider if it is appropriate for their class, how it fits into 

their curriculum, whether content is sacrificed, and how 

students will respond. In recent years, the concept of 

service-learning has become one of those methodologies. 

Many instructors have heard of service-learning and might 

have a rudimentary understanding of how it works, but 

ƘŀǾŜ ȅŜǘ ǘƻ ǘŀƪŜ ǘƘŀǘ άƭŜŀǇ-of-ŦŀƛǘƘέ ŀƴŘ ŀǘǘŜƳǇǘ ǎǳŎƘ 

activities in their courses. I am by no means an expert on 

the subject but I am conducting a simple service-learning 

project (SLP) in my introductory Weather and Climate class 

(GEO 123) for the fourth straight year this fall. I was 

invited to share my experiences with incorporating a SLP 

and to address some of the concerns instructors often 

have about conducting a SLP in their courses. 

The SLP I have in my Weather & Climate course is 

described in (Figure 1). It is a simple model where groups 

of students develop a Lesson Plan of activities to teach 

youth at local Boys & Girls Clubs After-School Program. We 

refer to it as T.A.C.K. (Teaching Atmospheric Concepts to 

Kids). Along with developing a lesson plan and actually 

conducting the activities, students are evaluated on their 

draft and presentation to the class, an initial reflection 

immediately after their activities, and a final extensive 

reflection paper. I have found it to be relatively easy to 

incorporate into my existing curriculum; it has not resulted 

in any more work than if I had students doing another type 

of project for the class, and it fits wonderfully into the UW 

Colleges mission as a Liberal Arts institution. 

What is Service-learningΧwŜŀƭƭȅΗ 

One of the first obstacles instructors must overcome 

before they consider a SLP is gaining a better understand 

exactly what Service-learning is and is not! Service-

learning is a project or activity the INSTRUCTOR develops 

that #1) benefits a community group or organization, and 

#2) is relevant to your course and thus your students. It is 

that plain and simple. What instructors often hear is 

service-learning involves completely revamping their 

course and reducing their content to execute these 

activities. They will also need to ask students to do 

extensive out-class work several times during the semester 

and to document their experiences by writing endless 

analyses and reflections. Perhaps if talking to some 

service-learning professional, they will hear of some 

elaborate project the students perform and all that it 

entails. If an instructor is thinking about service-learning 

and hears this, the immediate response might be to say, 

άCorget it!  There is no way I can fit this type of project into 

a course curriculum already bursting at the seams!έ 

In some cases, extensive projects would be very 

appropriate for an upper-level course where students do a 

semester-long SLP that requires several visits to a site and 

writing several reflections on the experience. This would 

make them better equipped for a future job. But as 

instructors of mostly freshmen and sophomores, many of 

our students have yet to even consider a major or career. 

Thus I believe our SLP should be more about the general 

Liberal Arts idea of exploring the world through a variety 

of experiences. If a SLP appears burdensome or irrelevant 

Figure 1 
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to a student, then the whole purpose of conducting one is 

lost. This is why when I decided to incorporate a SLP into 

my course I made sure the workload was manageable for 

the students and often made references to how the 

project related to the course and the Liberal Arts 

experience.  Because it is the INSTRUCTOR who guides the 

project, each individual instructor can determine the 

extent of the project and the workload required for the 

students (and the instructor). Although some Service-

learning άƎǳǊǳǎέ ƳƛƎƘǘ ŘƛǎŀƎǊŜŜΣ L ōŜƭƛŜǾŜ ǘƘŜǊŜ ƛǎ ƴƻ ǎŜǘ 

number of hours a student must put in or minimum 

number of pages a student must write to be considered 

άService-learningΦέ !ǎ ƭƻƴƎ ŀǎ ƛǘ 1) benefits a community 

group or organization, and 2) is relevant to your course 

and thus your students, it is service-learning! 

Service-learning Seems Like a Lot of Work 

Some instructors are hesitant to incorporate a SLP into 

their course because they believe it would require 

extensive hours of work and the need to revamp their 

courses to incorporate a project. This is not necessarily 

true unless the SLP is an extensive activity. A well designed 

project can be implemented without much disruption to 

ŀƴ ƛƴǎǘǊǳŎǘƻǊΩǎ ŎǳǊǊŜƴǘ ŎƻǳǊǎŜ.  The instructor determines 

the amount of work and can easily plan the SLP around the 

existing curriculum. In my SLP, I planned the specific 

weather topic the students would teach to the youth in 

the same order they were taught in the class. It fit 

perfectly into the schedule of the course. If an instructor 

tries to fit a project into the course that seems irrelevant 

or its purpose is not easily seen by students, this will 

probably result in a poor experience for the students. So 

care must be taken when deciding what type of project 

students will do to ensure its purpose fits as seamlessly 

into a class as possible. 

Another concern about workload is with grading 

assignments associated with a SLP. I found that allowing 

ƎǊƻǳǇ ǿƻǊƪ ŀƴŘ ǎǇŀŎƛƴƎ ƻǳǘ ŀǎǎƛƎƴƳŜƴǘǎΩ ŘǳŜ ŘŀǘŜǎ 

helped ease the time needed to read and grade these 

assignments. For the T.A.C.K. project, students work in 

groups to develop a lesson plan. A draft of their plan is 

submitted as a group 10 days before they go to the club to 

teach the activities. Since only one or two groups are 

teaching per week, I only have to grade those drafts for 

that week. I also only receive the two initial reflections and 

the ǎƛǘŜ ǎǳǇŜǊǾƛǎƻǊΩǎ ǊŀƴƪƛƴƎǎ ŦǊƻƳ ŜŀŎƘ /ƭǳō ǇŜǊ ǿŜŜƪ ǘƻ 

ǊŜǾƛŜǿΦ !ƭǘƘƻǳƎƘ ǎǘǳŘŜƴǘǎΩ Ŧƛƴŀƭ ǊŜŦƭŜŎǘƛƻƴ ǇŀǇŜǊs are done 

individually, there are only 8 students per week 

conducting their activities, thus the time needed to read 

and grade these papers per week is only a few hours. Even 

with a class of 48 students, I can implement a SLP without 

causing myself a tremendous amount of extra work! 

Finally, some instructors might believe a SLP would take 

away from their class time or reduce the content for a 

course. I have to admit that I had a similar concern when I 

was considering a SLP. As is often the case when deciding 

on activities in a course, instructors need to consider the 

workload they are putting on the students. If a new 

activity is put in, chances are another has to be reduced or 

removed. Previously in my Weather and Climate class, I 

had a project where students collected weather data from 

the campus and wrote a report analyzing the different 

measurements compared to local forecasts. But instead of 

just removing this experience completely when I designed 

ǘƘŜ {[tΣ L ƳƻŘƛŦƛŜŘ ǎƻƳŜ ƻŦ ǘƘŀǘ ǇǊƻƧŜŎǘΩǎ ŎƻƳǇƻƴŜƴǘǎ ǎƻ 

students would still be doing the data collection, but in 

shorter activities they could complete during lab hours. So 

even though I had a totally new project for students, I was 

ŀōƭŜ ǘƻ ǊŜǘŀƛƴ ǎƻƳŜ ƻŦ ǘƘŜ ǇǊŜǾƛƻǳǎ ǇǊƻƧŜŎǘΩǎ ŜȄǇŜǊƛŜƴŎŜǎ 

so not to take away from the purpose and experience of 

the course. 

Does Service-learning Make a Difference to Students? 

Some instructors might question the validity of a SLP on 

ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΦ tŜǊƘŀǇǎ ǘƘŜȅ ōŜƭƛŜǾŜ ƛǘ ƛǎ Ƨǳǎǘ 

another passing pedagogy fad or some teaching gimmick 

that ǊŜŀƭƭȅ ŘƻŜǎƴΩǘ ǘŜŀŎƘ ǎǘǳŘŜƴǘǎ ƳǳŎƘΦ {ƻƳŜ ƳƛƎƘǘ ǘƘƛƴƪ 

students can get similar experiences without conducting a 

SLA. Perhaps the latter statement could be achieved, but 

ƛƴ Ƴȅ ŜȄǇŜǊƛŜƴŎŜΣ ŀ {[t ƛǎ ƴƻǘ άǘƻǳŎƘȅ-ŦŜŜƭƛƴƎέ ǘŜŀŎƘƛƴƎ 

and can provide a unique and relevant teaching 

UW Colleges and Extension is  

hosting a Service-Learning 

Workshop focused on service-

learning in two year institutions.  

Keynote will be Bob Franco.  

February 12, Wausau, Westwood 

Conference Center. E-mail or call 

Colette Hershey for more details: 

colette.hershey@uwex.uwc.edu 

 (608) 890-2182 

 

mailto:colette.hershey@uwex.uwc.edu
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opportunity to students when designed well and its 

purpose is explained thoroughly to students. 

Although students do write an extensive reflection on their 

SLP experience in my class, how they answer the questions 

in some cases might be biased. I understand some 

students will write their reflection thinking more about 

άǿƘŀǘ WǳǊƳǳ ǿŀƴǘǎέ Ǌather than their own actual 

thoughts. I still believe most students do write honest 

reflections, including how to improve the project. But to 

get a better sense of what students really think about the 

SLP, an optional anonymous assessment survey was 

created by Ashly Garner (former VISTA Coordinator) and 

given to students after their SLP was complete. There were 

17 ranking questions (1 to 5) relating to their Academic 

Learning, Community Awareness, Personal Growth, 

Agency Feedback, and Professor Feedback. There were 

also 3 open-ended question asking about how they would 

suggest improving the project, what the most important 

thing they learned from the project, and any fond 

memories (light-bulb moments) during the project. Even 

though the survey was completely optional, almost 70% of 

the students returned the form! The top 3 scoring 

questions are shown in Table 1. 

 

¢ƘŜ ǎǘǳŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ǎŜŜƳ ǘƻ ƛƴŘƛŎŀǘŜ ǘƘŜȅ ƭŜŀǊƴŜŘ ƴƻǘ 

only content but how to think beyond just memorizing 

facts and numbers and that they could make direct 

connections to their projects and the overall purpose of 

those activities. The question regarding better 

communication skills was also interesting because when 

the scores are separated based on gender, the project 

helped males more than females (mean score of 4.26 for 

males to 3.54 for females). Also for communication skills, 

the project seemed to better help freshmen than 

sophomores (4.56 to 3.80) and was the question with the 

widest range between those groups. 

More anecdotal in regards to how the SLP impacted 

students are their comments on the open-ended 

questions. For the question on what they believed was the 

most important thing they learned, the area most often 

mentioned related to instruction. Several mentioned they 

enjoyed the experience (although 3 did state they had no 

desire to teach in the future) and that they now realize 

how hard it is to teach (perhaps these students have a 

better understanding of what the UWC instructors have to 

do!). Students also mentioned how the project helped 

them understand the course content better while several 

others thought the project helped them with their 

communication or leadership skills (as indicated by the 

survey ranking results). Finally, the overwhelming 

ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ ƻƴ ŀ άƭƛƎƘǘ-bulbέ ƳƻƳŜƴǘ ǊŜƭŀǘŜŘ 

to how the youth at the clubs responded to the activities 

and the students interaction with the youth. One student 

mentioned how touched she was about one youth who 

was extremely excited about taking his experiment home 

to show his mom! At least to her and the youth, for that 

moment, it made a difference. 

Finally, I tell my students this project could be part of their 

future portfolio many schools are now requiring students 

to prepare. Other schools want students to conduct a 

minimum number ƻŦ άǾƻƭǳƴǘŜŜǊέ ƘƻǳǊǎ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ 

where this project might also be applicable. Perhaps all 

these outcomes and results mentioned could be obtained 

through other activities not necessarily related to a SLP, 

but the idea that a SLP does not make much difference to 

students, or they do not learn much from conducting one 

in my opinion does not seem justifiable.  

Besides Students, Who Else Benefits from a SLP? 

Beyond what the students receive from the project, many 

other groups can find benefits in a SLP. For my project, the 

Boys & Girls Club staff get several weeks of new After-

School programming for their youth. It can be something 

different to present to their youth beyond many of the 

typical After School activities. I have worked with Kari 

Barker and Michelle Huhn at the Boys & Girls Club of Fond 

du Lac since the inception of my SLP and have found them 

extremely helpful and appreciative of my students coming 

to the Clubs. The After School Program is always looking 

for volunteers to work with the youth.  The partner 

organization in a service-learning project will benefit from 

activities and interaction the students provide and most 

likely will embrace such activities by working with 

instructors to incorporate a SLP with their programs. 

More importantly in my project, the youth at the Boys & 

Girls Club benefit because they get to experience some 

hands-on activities to explore weather. Often my students 

develop activities where the youth get to create 

something they can take home. This gets them excited 

about learning! Some youth have even talked about 
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becoming a weatherman! It can also give the youth a 

sense of being worth because when they see the students 

taking time to come to the Club it gives them self-

confidence because someone has specifically come to 

work with them. What was an unexpected benefit we 

noticed was that some youth look up to the students as 

role model and inspire the youth to want to go to college, 

or even look at a career in weather. Youth at the Clubs see 

that the students are from their own community and think 

άƘŜȅΣ ƛŦ ǘƘŜȅ Ŏŀƴ Řƻ ƛǘΣ ǎƻ Ŏŀƴ LΗέ 

Of course the instructor also benefits because they can use 

the SLP to make a direct connection to the community and 

in doing so, helps bolster themselves and the image of the 

campus. In some cases, service-learning can be considered 

a Professional Development activity by a department or 

division and can lead to presentations and publications. 

How to Get Started 

When an instructor does commit to incorporating a SLP 

into their course, one of the first issues is what type of 

project to do and what community-based organization 

they will partner with. There are many different types of 

approaches and project already being conducted, so if an 

instructor does not have a clear vision of their SLP, there 

are several resources they can review. Although it is new, 

there is a UW Colleges and UW-Extension web site 

dedicated to Service-learning 

(http://www.uwex.uwc.edu/service-learning/). Instructors 

can check out the materials and models for incorporating 

Service-learning and get ideas about how to get started. 

They can also connect with specific instructors who have 

already conducted SLP. 

Another important step in developing a SLP is to connect 

with a community group to help create the project. On 

some campuses there is a VISTA Coordinator who helps 

make those community connections for the instructors 

and helps build the project. On campuses where these 

coordinators are not present, instructors can begin by 

identifying groups they might be interested in working 

with or  a project might fit well with their course. There 

are also possible partners listed on the service-learning 

web site. Sometimes making the connections with the 

right people at the local groups about a possible project 

can be a bit challenging, but as I have found, many of 

these groups would love to have students come work with 

them, even if it is only a few hours a month! 

From my perspective, a SLP can be done with a simple 

model that does not necessarily require a lot of extra 

work, can fit into an existing curriculum in a variety of 

disciplines, and benefits students, community groups, the 

instructor and campus. I have found Service-learning to be 

valuable to my students and my course, and anyone who 

ŀǎƪ ƳŜ ƛŦ ǘƘŜȅ ǎƘƻǳƭŘ ƛƴŎƻǊǇƻǊŀǘŜ ƛǘ ƛƴǘƻ ǘƘŜƛǊ ŎƭŀǎǎΣ LΩŘ ǎŀȅ 

άȅƻǳ Ŏŀƴ Řƻ ƛǘΗέ 

Anyone interested in exploring a SLP for their course 

should contact instructors on their campuses who have 

used Service-learning in their course to get better insight 

on how to go about creating a SLP. There are also contact 

people on the UWC-UWEX Service-learning web site. Also, 

feel free to contact me if you have any questions. I would 

also be available to come to your campus to discuss my 

experience.   

Email: (michael.jurmu@uwc.edu)    

 

 
Great Northwoods Service-Learning Workshop 2009 

Jean Greenwood, Program Associate, Wisconsin Institute for Public Policy and Service 

 
Great Northwoods Service-learning Workshop 2009 

 
Held May 2, 2009, at the Westwood Conference Center in 
Wausau, the  second annual Great Northwoods Service-
learning Workshop, sponsored by UW Colleges, UW- 
Extension, and the Wisconsin Institute for Public Policy and 
Service (WIPPS) drew 27 attendees representing ten UW 
institutions (Barron, Rock, Madison, Fond du Lac, 
Marshfield, Fox, Platteville, Marathon, Parkside and 
WIPPS) and built on the success of the October 26, 2007 
conference held at UW- Marathon County (UWMC) and  

sponsored by UW Colleges, UW- Extension, and UWMC. 
WIPPS, in its second year of public service, was honored to 
host, organize and convene the 2009 workshop, as this 
effort helped to fulfill a key component of its stated 
ƳƛǎǎƛƻƴΥ  ǘƻ ǇǊƻǾƛŘŜ ŀ άƘǳōέ ŦƻǊ service-learning activities 
colleges-wide. At the workshop, keynote addresses by 
Pam Proulx-Curry, Executive Director of Wisconsin Campus 
Compact, and Randy Stoecker, Professor of Rural Sociology 
at UW-Madison, focused on such issues as definition, 
design and implementation of service-learning projects, 
and maintaining effective community relationships for 

http://www.uwex.uwc.edu/service-learning/
mailto:michael.jurmu@uwc.edu
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maximum ongoing civic engagement of participating 
students. Katrina Becker, Lecturer in Sociology at UWMC 
and KnowHow2Go Club Advisor at UWMC, and Chase 
Boruch, UWMC Student Government Association 
President and UWMC KnowHow2Go Club President, gave 
a lunch presentation on the first-year activities of the 
KnowHow2Go college-preparatory mentoring program at 
UWMC. Finally, workshop participants shared service-
learning project concepts and success stories and 
brainstormed ideas for sustainable service-learning 
practices that might become the basis for a UW Colleges-
wide service-learning strategy. Plans are underway for 
ƴŜȄǘ ȅŜŀǊΩǎ ŎƻƴŦŜǊŜƴŎŜΣ ǿƘƛŎƘ ƳƛƎƘǘ ōŜ ƘŜƭŘ ƛƴ ŎƻƴƧǳƴŎǘƛƻƴ 
with the Engaging Students in the First Year Experience 
conference, to increase the impact, system-wide. 
 
Highlights from Pam Proulx-/ǳǊǊȅΩǎ  DǊŜŀǘ bƻǊǘƘǿƻƻŘǎ 
Service-learning Workshop Keynote Presentation on May 
2, 2009 at the Westwood Conference Center: 
ά!ŎŀŘŜƳƛŎ Service-learning as a Teaching and Learning 
aŜǘƘƻŘέ 
 
Academic service-learning, in particular, differs from 
community service in that community service is voluntary, 
without curricular tie-in, whereas academic service-
learning is a teaching and learning method that adds the 
element of reflection. More specifically, service-learning is 
defined as a credit bearing, educational experience in 
which students participate in an organized service activity 
that meets identified community needs and reflect on the 
service activity in such a way as to gain further 
understanding of course content, a broader appreciation 
of the discipline and an enhanced sense of civic 
responsibility (Bringle and Hatcher) 
 
A simple structural model, predicated on the relationship 
of the student (self) to the subject (of learning/experience) 
and the community, might be visually demonstrated  as 
ǘƘŜ άо {Ωǎ aƻŘŜƭέΥ 
 

 
 
A more complex model indicates that the practice of 
service-learning can and does bring a multiplicity of factors 
into the equation, and demonstrates why the distinctions 
between the concepts of internship, volunteerism, 
research and service-learning often overlap: 

 

 

Falbo & Santilli - Serving to Learn: A Faculty Guide to Service-learning, Ohio Campus 

Compact, 2002, p. 8.
 

YƻƭōΩǎ ά9ȄǇŜǊƛŜƴǘƛŀƭ [ŜŀǊƴƛƴƎ aƻŘŜƭέ ǇǊƻǾƛŘŜǎ ŀ ǳǎŜŦǳƭ 
framework for integrating the experience and synthesizing 
elements of academic service-learning, in that: 
 

 the chosen concrete experience provides service 

 the practice of reflective observation helps develop 
analytical thinking skills 

 the ability to create abstract conceptualizations 
teaches students to form theories and construct 
explanations 

 the encouragement of experimentation reinforces 
the inclinations of students to take further action 

 
Key concepts in the design of quality service-learning 
experiences consist of: 

1. Clear identification of desired outcomes of the 
learning experience 

2. Partnering with a community based organization 
or agency with a need that directly relates to the 
course learning outcomes. 

3. Presenting students with a project to accomplish 
or a problem to solve that directly relates to 
desired learning outcomes and demands some 
type of product to present to or for the client 
partner. 

4. Preparing the students for their service-learning 
work by building student knowledge, skills, and 
abilities to ensure successful learning and 
service. 

5. Employing on-going reflection and assessment 
practices to provide feedback and support for 
students, faculty, and community partners 
(Gordon). 

 
Guiding principles for service-learning course construction 
are: 
 
1.     Engagement ς Does the service component meet a 
public good?  How do you know this?  Has the community 
been consulted?  How? How have the campus community 
boundaries been negotiated and how will they be crossed? 
2. Reflection ς Is there a mechanism that encourages 

students to link their service experience to course 
content and to reflect upon why the service is 
important? 
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3. Reciprocity ς Is reciprocity evident in the service 
component? How?  (all entities involved function as 
both teachers and learners, partners are colleagues, 
not servers and clients) 

4. Public Dissemination ς Is service work presented to 
the public or made an opportunity for the community 
to enter into a public dialogue?(Heffernan). 

 
 
Service-learning models include: 
 
Placement Model -  Students work with clients regularly, 
usually 2-3 hours a week for duration of the semester.  
Presentation Model - Students take what they are learning 
in the course and then present it to the community. 
Product Model - Students take what they are learning and 
create a product to give to the agency.  
Project Model- Students learn by doing a project with or 
for the agency.  
 
Meaningful service links to the curriculum, includes a 
reflection piece, promotes understanding of diversity and 
mutual respect, creates partnerships and relationships, 
values and employs the student voice, provides 
infrastructure and communication, and manages and 
monitors progress. 
 
Syllabi for service-learning courses need to clearly identify 
needs, goals and objectives, responsibilities of all parties 
involved, how activities and outcomes will be assessed, 
and expectations for the reflective piece. 
 
Along the way, once coursework is undertaken, 
communication among project participants is key. Allow 
time for processing, and engage students in project 
management as much as possible. 
It is also the time to think ahead to effective assessment 
strategies that will clarify objectives, help students set 
criteria for the impact of their work, and provide 
incremental measures of progress. Assessment is a 
process, not an event, and the principles of assessment 
should be multidimensional, using various tools or 
ŎƻƭƭŜŎǘƛƴƎ ŜǾƛŘŜƴŎŜ ƻŦ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪΦ ¢ƘŜǎŜ ǘƻƻƭǎ ƳƛƎƘǘ 
include: writing projects, interviews, portfolios, journal 
entries, group reflections, oral reports, story boards, visual 
maps, and artistic presentations. Assessment activities 
might also access a variety of perspectives ς from 
teachers, partners, student peers, or the student 
him/herself. Whatever tools are selected, it is important to 
note that assessment continues as a summative 
experience that can inform the next cycle of teaching and 
ƭŜŀǊƴƛƴƎΤ ŦƻǊ ǘƘƛǎ ǊŜŀǎƻƴΣ ǘƘŜ άY²[έ ǘƻƻƭ ƳƛƎƘǘ ōŜ 
especially useful: What do you Know? What do you Want 
to know? What have you Learned? (Gordon). 
 

(For the complete text  of Proulx-/ǳǊǊȅΩǎ tƻǿŜǊtƻƛƴǘΣ ŀǎ 
presented at the workshop, contact Pamela.proulx-
curry@uwex.edu) 
 
RŀƴŘȅ {ǘƻŜŎƪŜǊΩǎ DǊŜŀǘ bƻǊǘƘǿƻƻŘǎ Service-learning 
Workshop Presentation and Roundtable Brainstorming 
Session on May 2, 2009 at the Westwood Conference 
Center: 
 
Doing effective service-learning is hard.  Communities and 
students do not necessarily have compatible needs: 
students are looking for educational opportunities, while 
communities are looking for already educated people to 
bring expert service.  Achieving a balance is challenging. 
 
It takes especially brave faculty to admit to the 
contradictions of needs, and the difficulties of serving all 
needs.  Thankfully, this meeting was blessed with those 
brave people willing to look not just at how desirable 
service-learning is, but how challenging it is.  And those 
people also were not deterred from seeking ways of 
making service-learning as good as it can be for both 
communities and students, even in 
a climate of few resources and low support at their own 
institutions. 
 
To maximize community support for service-learning, it is 
important to have clear communication about goals, 
arrangements, purposes and outcomes. Collaboration on 
all component parts of service-learning projects will help 
to develop positive relationships. It may be possible to 
ƎƭƻōŀƭƛȊŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ōȅ άǇƛƎƎȅ-ōŀŎƪƛƴƎέ ƻǊ ŎƻƳōƛƴƛƴƎ 
them, and it is essential to provide workable 
infrastructures for the sake of managing and evaluating 
the project. Throughout the duration of the project, 
promote respect and diversity. 
Healthy service-learning practices are not  just volunteer 
activities, nor are they intended to be only immediately 
successful. They should have impact for all participants on 
multiple levels ς experiential, cognitive, physical, and 
emotional, and this impact should be long-term.  These 
practices should empower the learners and increase their 
expectations of self-potential.  
Practical matters such as liability issues, finding workable 
models to utilize, and locating partners are the initial tasks 
in building service-learning practices, but sustainability 
issues should also be addressed, right from the start.  To 
sustain these practices, diversify the practice and the 
ǇŜƻǇƭŜΣ ǎƘŀǊŜ ƛŘŜŀǎΣ ŘƻƴΩǘ άƭƻŎƪ ƛŘŜŀǎέ ƛƴ ǘƻƻ ǘƛƎƘǘƭȅΣ ŀƴŘ 
consistently look for new opportunities, partners, and 
sources of funding.  Specific ideas for creating and 
sustaining service-learning practices in the UW Colleges 
might include: 
 

 Creating a reward structure and compensation for 
encouraging faculty members to undertake service-
learning activities (course release, stipend) 
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 Building  in administrative support for service-
learning coursework (getting Deans and Chairs on-
board) and streamlining administrative approval 

 Creating an ad-hoc service-learning committee on 
each campus 

 Building service-learning requirements into faculty 
contracts 

 Hosting yearly service-learning conferences 

 5ŜǎƛƎƴŀǘƛƴƎ ŀ άservice-learningέ ƳŀǊƪŜǊ ŦƻǊ ǎŜƭŜŎǘŜŘ 
courses and creating a service-learning certificate for 
student transcripts 

 Acknowledging service-learning activities as 
professional development activities (for purposes of 
tenure, review, and retention) 

 Examining sustainability issues before undertaking 
service-learning activities 

 Finding  pre-existent infrastructures and funding 
opportunities, such as  LEC  100 or 200 courses, 
student clubs, designated departmental courses or 
interdisciplinary courses,  grant funded initiatives 
(such as the Wisconsin College Access Program) 

 
Evaluations from the Workshop Participants 
 
Participants  in the Second Annual Great Northwoods 
Service-learning Workshop  reflected that the workshop 
served many needs: attendees from all levels of 
experience with service-learning understood the topics 
discussed and felt comfortable participating in the 
brainstorming.  Attendees liked the participatory format, 
and felt the program offered a good mix of speakers and 
small group brainstorming/informal sharing sessions. One 
respondent commented that the content was especially 
informative for first year faculty members. Another 
suggested that the formation of a service-learning advisory 
board might be a good idea to come out of the workshop. 
Another liked the poster presentations. A number of 
participants were interested in pursuing further discussion 
of Campus Compact and UWEX as partners and potential 
resources. On the whole, all who attended felt that the 
workshop provided  good cross-campus fertilization and 
should be held on a yearly basis. 
 
Three Models of Current Service-learning Projects in the 
UW Colleges 
 
Wisconsin College Access Program (UW Colleges-wide) 
2009-2010 
 
The UW Colleges Office of Academic Affairs is partnering 
with the Wisconsin Institute for Public Policy and Service 
(WIPPS) and the 13 UW Colleges campuses to manage and 
implement a grant received from UW System that utilizes 
UW Colleges undergraduates, faculty, and staff as mentors 
of college readiness skills for secondary students.  WIPPS 
will serve as the coordinating institution, working with the 
Office of Academic Affairs, all UW Colleges participants, 

and the UW Colleges Service-learning Coordinator, Greg 
Peter. Other collaborators include local school districts 
throughout the state, the Department of Public 
Instruction, and the national KnowHow2Go  (KH2G) 
program. Project goals include a 95% compliance rate 
among mentees in preparing an academic assistance plan, 
and an 80% compliance rate in college preparation plans, 
such as filling out FAFSAs, researching scholarship 
opportunities, writing college application essays, and 
preparing for ACTs and entrance exams. This UW Colleges-
wide initiative will address four core activity components 
in its efforts to promote access, attendance, and success 
for underserved students:  
 
1) Train college student mentors 
2) Create mentoring relationships with secondary students 
 3) Organize campus visits 
 4) Increase the capacity of UW Colleges campuses to 
deliver KH2G Statewide.  
 
Each UW College will be designated at one of three levels 
of development corresponding to their capacity to deliver 
effective and sustainable KH2G programming (Levels One, 
Two and Three). The goal is to work with each campus to 
enable it to increase its capacity by becoming a Level Two 
or Level One campus by the end of year two of this 
program. 
 
WIPPS will convene an annual Training Conference to 
share best practices and build capacity for statewide 
replication of KH2G activities. The conference will address 
such subjects as: updates on UW System and UW Colleges 
KH2G Statewide activities; campus organizational 
strategies and models; ideas for recruiting and training 
participants; establishing effective collaborations; 
developing assessment strategies; building sustainability; 
and other relevant information.  Second year plans include 
expanding conference attendance to include bring in other 
educational institutions (technical colleges, UW System, 
UW Extension, etc.). 
 
 
¦²a/ !ǎǎƻŎƛŀǘŜ tǊƻŦŜǎǎƻǊ ƻŦ !Ǌǘ 5ƛŀƴŀ .ǳŘŘŜΩǎ ά!Ǌǘ ŀǎ 
tƭŀȅ ¢Ƙŀǘ .ǳƛƭŘǎ /ƻƳƳǳƴƛǘȅέнллф-2010 WIPPS Fellowship 
ǇǊƻƧŜŎǘ ŦŜŀǘǳǊƛƴƎ ¢ƻƳƳȅ wǳŜŦŦΩǎ Happen, Inc. 

 
Diana Budde has been engaged in many 
service-learning art projects in the 
Wausau community throughout her 
tenure at UWMC. These have included 
collaborations with local art museums, 
not-for-profits, galleries, and schools. 
Budde was granted a WIPPS Fellowship 

award for her 2009 project, which features a residency by 
Tommy Rueff, an Ohio artist whose passion is to connect 
art with community. The residency will run from Sunday, 
October 18 through Friday, October 23, and culminate in a 
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public presentation on November 19 at UWMC. The 
residency will blend the work of UWMC art and English 
students, Merrill area Head Start students and Wausau 
School District fourth-grade art students. It will conclude 
ǿƛǘƘ ŀ ǳƴƛǉǳŜ ŀǊǘ ŜȄƘƛōƛǘƛƻƴ ƛƴ ¦²a/Ωǎ !ƘǊƴǎōǊŀƪ Room, 
November 19 ς December 11. 
 
Centered on a train theme, local model railroad clubs will 
also collaborate on preparing a functional train installation 
ŀǘ ǘƘŜ ŜȄƘƛōƛǘΣ ŎŀƭƭŜŘ ά¢ǊŀƛƴǎŎŀǇŜ ς !Ǌǘ ƛƴ aƻǘƛƻƴΦέ  
 
The service-learning components of the project include a 
pre-residency literacy and art project between UWMC art 
student teacher/mentors and Merrill Head Start students 
(prior to October 19). This component of the project will 
establish letter writing relationships between the Head 
Start students and UWMC art students. The concept will 
revolve around the meaning, symbolic function, history 
and design of graffiti that adorns railroad cars (urban 
guerilla art). Head Start students will introduce themselves 
by mail to the UWMC art students, and the art students 
ǿƛƭƭ ŘŜǾŜƭƻǇ ŀ ƎǊŀŦŦƛǘƛ ŘŜǎƛƎƴ ŦƻǊ ŜŀŎƘ ŎƘƛƭŘΩǎ ƴŀƳŜΦ ¢ƘŜǎŜ 
graffiti designs will be part of the final train art exhibit. 
 
The Merrill Head Start students will also build a 2D train 
display using old picture frames as train cars. Each child 
will deǎƛƎƴ ŀƴŘ ŘŜǾŜƭƻǇ ŀ άǘǊŀƛƴ ŎŀǊέ ŀƴŘ ŀŘŘ ŎƻƭƭŀƎŜ 
elements to individualize it, according to its function in the 
train. UWMC art students will visit the classrooms to help 
the pre-ǎŎƘƻƻƭŜǊǎ ŀǎǎŜƳōƭŜ ǘƘŜƛǊ ŀǊǘ ǇǊƻƧŜŎǘǎΦ ¢ƘŜ άǇƛŎǘǳǊŜ 
ŦǊŀƳŜέ ŎŀǊǎ ǘƘŜ ŎƘƛƭŘǊŜƴ ŎǊeate will be assembled and 
displayed as a low-relief train mural around the room at 
the art-train exhibition at UWMC. For the final element in 
the service-learning component of the project, Head Start 
students will donate a personal piece of fabric to make 
into a pennant. UWMC art students will collect notable 
quotes about the project from the Head Start students and 
these will be written onto the pennants, which will be 
displayed on the ceiling of the art exhibition room. 
 
During his residency, Rueff will ƛƴǎǘǊǳŎǘ .ǳŘŘŜΩǎ ǎǘǳŘŜƴǘǎ 
ƛƴ Ƙƻǿ ǘƻ ōŜ άǘƻȅ ǇǊƻŦŜǎǎƻǊǎΣέ ŎƻƴƴŜŎǘƛƴƎ ǊŜŎȅŎƭŜŘ ǘƻȅǎ ǘƻ 
the surface of the train cars and creating an assemblage 

art piece. The art students will  then take their newfound 
skills into the Wausau School District  fourth-grade art 
classes, where they will assist students with creating a 3D 
model train with a functional chassis, so the assembled 
train can be  operative for installation at the art exhibition.  
 
In addition to the involvement of the students, members 
of the local model railroad clubs will host the art students 
ŀǘ ƻƴŜ ƻŦ ǘƘŜƛǊ ƳƻŘŜƭ άǊƻŀŘέ ǎŜǘ-ups. They are also giving 
advice, guidance, and donations of materials to the 
project. So as a final art service project, the art students 
will create a commemorative painting of ǘƘŜ ƳƻŘŜƭ άǊƻŀŘέ 
they visit, and will donate this original work to the model 
railroad club  
for permanent display. 
 
 
Assistant Professor of English and Communication Joel 
CǊƛŜŘŜǊƛŎƘΩǎ ά{ǳǎǘŀƛƴŀōƭŜ tƻŜǘǊȅέ ²Ltt{ нллф-2010 
Fellowship project  
 
CǊƛŜŘŜǊƛŎƘΩǎ WIPPS Fellowship project will promote 
engagement of the imagination as a factor that enables 
rural communities and economies to flourish. The project 
includes a visiting authors-in-residence program for Barron 

County schools, a community-wide 
writing workshop, a statewide writing 
contest, a special feature in the Red 
Cedar  journal, and a literature and 
arts festival. Service-learning 
components of the project will engage 
Barron County students in 

volunteering as writing mentors and facilitators to lead 
workshops at K-12 schools and other community locations. 
 Barron County students also will serve wider interests by 
helping edit and produce literary publications to 
disseminate the creative writing of local community 
members and other students; Barron County students will 
also serve by promoting and organizing literary events 
such as the annual high school poetry slam in the spring.  
 

Email: jean.greenwood@wiipps.org

 

 

 
Higher Education and Service-Learning 

Jean Greenwood, Program Associate, Wisconsin Institute for Public Policy and Service 
 
Kathleen Maas Weigert, Associate Director for Academic 
Affairs and Research at the Center for Social Concerns at 
the University of Notre Dame, in Academic Service-
learning: Its Meaning and Relevance, writes that a major 
challenge for the new millennium will be redressing the 
fear of rampant individualism. To ensure that future 
citizens will acquire the requisite vigor and vision to 

respond to global challenges, it is necessary to replace the 
current concept of the citizen as a consumer with a 
concept of the citizen as a neighbor. To prevent the loss of 
a community of shared values, the practice of service-
learning, with its goal of forming new partnerships while 
advancing knowledge, can remedy deficiencies in 
communal life. Higher education can play a key role in this 

mailto:jean.greenwood@wiipps.org


11 

 

ǊŜŘǊŜǎǎΥ ƛƴ ŘŜǎŎǊƛōƛƴƎ ǿƘŀǘ ƘŜ ƴŀƳŜŘ ǘƘŜ άbŜǿ !ƳŜǊƛŎŀƴ 
/ƻƭƭŜƎŜΣέ 9ǊƴŜǎǘ .ƻȅŜǊΣ tǊŜǎƛŘŜƴǘ ƻŦ ǘƘŜ /ŀǊƴŜƎƛŜ 
Foundation for the Advancement of Teaching, envisioned 
άan institution that celebrates teaching and selectively 
supports research, while also taking special pride in its 
ŎŀǇŀŎƛǘȅ ǘƻ ŎƻƴƴŜŎǘ ǘƘƻǳƎƘǘ ǘƻ ŀŎǘƛƻƴΣ ǘƘŜƻǊȅ ǘƻ ǇǊŀŎǘƛŎŜέ 
(qtd. in Weigert). 
 
Definition of Service-learning  
 
The Oxford English Dictionary offers 38 definitions of 
service-learning, but the National and Community Service 
Trust Act of 1993 (NCSTA)  identifies the practice as a 
teaching and learning methodology which fosters civic 
responsibility and applies classroom learning through 
meaningful service to the community. The strongest 
service-learning experiences occur when the service is 
meaningfully immersed in ongoing learning and is a 
natural part of the curriculum that extends into the 
community. Service-learning is an essential strategy in 
providing a rigorous and relevant curriculum which will 
prepare students to succeed in the 21st century 
(http://dpi.state.wi.us/fscp/sldppage.html). 
 
The NCSTA establishes service-learning as a method:   

1. under which students or participants learn and 
develop through active participation in thoughtfully 
organized service experiences that meet actual 
community needs and are coordinated in 
collaboration with the school and the community  

2. ǘƘŀǘ ƛǎ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎŀŘŜƳƛŎ 
curriculum or provides structured time for the 
students to think, talk or write about  what the 
student did and saw  during the actual activity 

3. that provides students with opportunities to use 
newly acquired skills and knowledge in real-life 
situations in their own communities 

4. that enhances what is taught in school by extending 
student learning beyond the classroom and into the 
community and helps to foster the development of a 
sense of caring for others 

(http://dpi.state.wi.us/fscp/sldppage.html). 

 
History of Service-learning  
 
One of the earliest references to the concept of service-
learning dates back to Thomas Jefferson, who believed 
that every citizen had an ethical duty to contribute to 
society through service, and felt that the element of 
reflection was an essential component part of the process.  
Service-learning gained a solid foundation in American 
educational institutions as a result of the philosophies of 
John Dewey and his strong commitment to experiential 
education, especially as applied to the world outside of 

school. Dewey also stressed the element of reflection, 
ǿƘƛŎƘ ƘŜ ŎƻƴǎƛŘŜǊŜŘ άŀƴ ƛƴǘŜƴǘƛƻƴŀƭ ŜƴŘŜŀǾƻǊ ǘƻ ŘƛǎŎƻǾŜǊ 
specific connections between something which we do and 
ǘƘŜ ŎƻƴǎŜǉǳŜƴŎŜǎ ǿƘƛŎƘ ǊŜǎǳƭǘέ όǉǘŘΦ ƛƴ /ŀǊǘŜǊύΦ 
 
The research of the Carnegie Foundation for the 
Advancement of Teaching, led by President Boyer, 
established many of the elements of service-learning as it 
is applied today, especially emphasizing the practice of 
άǊŜŦƭŜŎǘƛƻƴΦέ ¢ƘŜ ŀŎǘǳŀƭ ǇǊŀŎǘƛŎŜ ƻŦ service-learning in 
America was first widely implemented in the educational 
reform movements of the 1980s, which emphasized 
collaborations between schools, the business community, 
and community based organizations. In 1990, President 
George H.W. Bush signed the National and Community 
Service Act, authorizing grants to schools to support 
service-learning through Serve America (now known as 
Learn and Serve America) and demonstration grants for 
national service programs to youth corps, nonprofits, and 
colleges and universities. This act built upon work already 
begun by such agencies as the National Society for 
Experiential Education (NSEE) whose mission is to foster 
the effective use of experience as an integral part of 
education, in order to empower learners and promote the 
common good.  
 
Other agencies and initiatives that helped shape and 
influence the gathering impetus towards service-learning, 
especially on the university level, include the formation, in 
1974, of the Council for Adult and Experiential Learning 
(CAEL) under the auspices of the Educational Testing 
Service (ETS). CAEL has been providing colleges and 
universities, companies, labor organizations and state and 
local governments with the tools and strategies they need 
for creating practical, effective lifelong learning solutions, 
which include, as an integral component of the 
experiential learning cycle, a valuation of reflection as 
crucial to the process.  
 
Students took up the torch of this growing movement 
when, in 1984, they formed the Campus Outreach 
Opportunity League (COOL) which focused on student 
voice, social justice, and inclusiveness, and played a critical 
role in building the community service movement among 
campuses throughout the United States.   
 
In 1985 college and university presidents formed Campus 
Compact, a national coalition of more than 1,100 college 
and university presidents representing some 6 million 
students, aimed at expanding opportunities for public and 
community service in higher education and to advocate 
ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŎƛǾƛŎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƛƴ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΦ 
Statistics compiled in 2007 by Campus Compact indicate 
that service-learning practices have now become standard 
facets of the higher educational experience and continue 
to advance, as judged by such criteria as:  
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 Campus presidents providing fiscal support for 
service-learning 

  Faculty providing on-site service opportunities 

  students serving on campus service-learning 
and/or civic engagement committees 

 service awards for students 

 discipline based service-learning courses 

 community partners providing feedback on 
development and maintenance of community 
service organizations all reporting more than 
70% affirmation on the surveys (Campus 
Compact). 

 
And in 1989, over 70 individuals interested in service-
learning practices assembled at the Wingspread 
Conference Center to establish the seminal document 
άtǊƛƴŎƛǇƭŜǎ ƻŦ DƻƻŘ tǊŀŎǘƛŎŜ ŦƻǊ /ƻƳōƛƴƛƴƎ {ŜǊǾƛŎŜ ŀƴŘ 
[ŜŀǊƴƛƴƎΦέ ό¢ƻ ǊŜŀŘ ǘƘŜ Ŧǳƭƭ ǊŜǇƻǊǘΣ ŎƭƛŎƪ ƻƴ ƭƛƴƪ ōŜƭƻǿΦύ 
 
(http://servicelearning.org/filemanager/download/Principl
es_of_Good_Practice_for_Combining_Service_and_Learni
ng.pdf) 
 
 
What Are the Key Concepts of Service-learning?  
 
The NSEE, which emphasizes the experiential educational 
component of service-learning, broadly defines the 
ŜƴŘŜŀǾƻǊ ŀǎ άŀƴȅ ŎŀǊŜŦǳƭƭȅ ƳƻƴƛǘƻǊŜŘ ǎŜǊǾƛŎŜ ŜȄǇŜǊƛŜƴŎŜ 
in which a student has intentional learning goals and 
reflects actively on what he or she is learning throughout 
ǘƘŜ ŜȄǇŜǊƛŜƴŎŜέ όCǳǊŎƻύΦ Lƴ мфтфΣ wƻōŜǊǘ {ƛƎƳƻƴ, one of 
the founders of the NSEE, defined service-learning as an 
experiential educational approach that is premised on 
άǊŜŎƛǇǊƻŎŀƭ ƭŜŀǊƴƛƴƎΦέ IŜ ǇƻǎǘǳƭŀǘŜŘ ǘƘŀǘ άōŜŎŀǳǎŜ 
learning flows from service activities, both those who 
provide service and those who receive it learn, because 
ǘƘŜȅ ƘŀǾŜ ǎƘŀǊŜŘ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜέ όCǳǊŎƻύΦ! ŎƻǊŜ ǇǊŜƳƛǎŜ 
of experiential learning is that retention of learning is 
greatly enhanced by direct experience, as opposed to 
other forms of knowledge acquisition. 
 
Howard Gardiner, in Frames of Mind, distinguishes 
ōŜǘǿŜŜƴ ǘǿƻ ǿŀȅǎ ƻŦ άƪƴƻǿƛƴƎέΥ άƪƴƻǿ-ǘƘŀǘέ 
(propositional knowledge about procedures involved in 
execution, most often acquired through listening, reading, 
ǎŜŜƛƴƎΣ ŘƛǎŎǳǎǎƛƴƎύ ŀƴŘ άƪƴƻǿ-Ƙƻǿέ όǘŀŎƛǘ ƪƴƻǿƭŜŘƎŜ ƻŦ 
how to execute something, most often acquired through 
ŀŎǘǳŀƭ άŘƻƛƴƎέύΦ  ¢ƘŜ ŘƛŀƎǊŀƳ ōŜƭƻǿ ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ 
ǊŜǘŜƴǘƛƻƴ ǊŀǘŜǎ ŦƻǊ άƪƴƻǿ-ƘƻǿΣέ ƻǊ ǘŀŎƛǘ ƪƴƻǿƭŜŘƎŜΣ ŀǊŜ 
significantly higher than knowledge acquisition through 
other methodologies (Knapp). 

 
 

Much has been written on the 
various stages on the cycle of 
experiential learning, and 
American educational theorist 
David Kolb provides a useful 
descriptive model of the 
experiential learning process, as 
inspired by the work of 
psychologist Kurt Lewin.  

This model suggests that there are four stages in learning 
which follow from each other: concrete experience is 
followed by reflection on that experience on a personal 
basis. This may then be followed by the derivation of 
general rules describing the experience, or the application 
of known theories to it (abstract conceptualization), and 
hence to the construction of ways of modifying the next 
occurrence of the experience (active experimentation), 
leading in turn to the next concrete experience. All this 
may happen in a flash, or over days, weeks or months, 
depending on the topic, and there may be a "wheels 
within wheels" process at the same time.  
 
The reflective element is an essential element of both the 
experiential learning cycle and the service-learning 
process. Boud et al  define reflection (in the context of 
learning) as a generic term for intellectual and affective 
activities that lead to new understandings and 
appreciations. Fellows and Zimpher  identify reflection as a 
reasoned, principled response through conscious action in 
which awareness of past experience and understandings 
are linked with present experience to lead to new 
understandings. John Dewey advocated experiential 
education because of its connection to reflection: his aim 
was to use experience to change individuals by helping 
them reflect and become consciously aware of how 
actions are connected to the resulting consequences 
(Knapp). 
 

 
  

http://servicelearning.org/filemanager/download/Principles_of_Good_Practice_for_Combining_Service_and_Learning.pdf
http://servicelearning.org/filemanager/download/Principles_of_Good_Practice_for_Combining_Service_and_Learning.pdf
http://servicelearning.org/filemanager/download/Principles_of_Good_Practice_for_Combining_Service_and_Learning.pdf
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¢ƘŜ ŦƻǳǊǘƘ ǇǊƛƴŎƛǇƭŜ ƻŦ ǘƘŜ b{99Ωǎ {ǘŀƴŘŀǊŘǎ ƻŦ tǊŀŎǘƛŎŜ ŦƻǊ 
Experiential Learning Activities τreflectionτis identified 
as the element that transforms simple experience to a 
learning experience. For knowledge to be discovered and 
internalized, according to the NSEE, the learner must test 
assumptions and hypotheses about the outcomes of 
decisions and actions taken, then weigh the outcomes 
against past learning and future implications. This 
reflective process is integral to all phases of experiential 
learning, from identifying intention and choosing the 
experience, to considering preconceptions and observing 
how they change as the experience unfolds, to adjusting 
the experience and measuring outcomes 
(http://www.nsee.org/about_us.htm). 
 
In all service-learning practices, engagement and 
processing and reflective activity should occur at each 
ǎǘŀƎŜΦ άwŜŦƭŜŎǘƛƻƴ ƛǎ ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ǎǘŜǇǇƛng back from an 
experience to ponder, carefully and persistently, its 
meaning to the self through the development of 
inferences; learning is the creation of meaning from past 
or current events that serves as  a guide for future 
ōŜƘŀǾƛƻǳǊέ ό/ŀǳŘŜƭƛƴύΦ wŜŦƭŜction must be ongoing, 
continuous, connected to the classwork through a 
conceptual framework, and able to connect new concepts 
ŀƴŘ ǎƪƛƭƭǎ ǘƻ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ŜȄƛǎǘƛƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ 
experience. Reflection must be challenging and 
contextualized, and it may very well move into theory and 
allow for the deduction of  implications for the future from 
that theorizing. Reflection must be communicative, and 
carry on the discussion with the community and the 
classroom coaching (Eyler, Giles and Schmiede). 
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The AmeriCorps VISTA Project in UW Colleges/Extension  

Colette Hershey, AmeriCorps*VISTA Leader, Office of Academic Affairs 

 
You may have heard from one or two of them already ς 
but you might be wondering: who are these VISTAs and 
ǿƘŀǘΩǎ ǘƘŜƛǊ ǊƻƭŜ ǘƘƛǎ ȅŜŀǊ ƛƴ /ƻƭƭŜƎŜǎκ9ȄǘŜƴǎƛƻƴΚ 
¸ƻǳΩǊŜ ƛƴ ƭǳŎƪ -- LΩƳ ƻƴŜ ƻŦ ǘƘŜǎŜ ±L{¢!ǎΦ ±L{¢! ǎǘŀƴŘǎ ŦƻǊ 
Volunteers in Service to America, and its members are part 
of a national service program. We work to impact a low-
income community or work on a project that positively 
benefits those in poverty.  
 
Given that, why so many VISTAs are placed within Colleges 
and Extension?  Our projects are numerous and varied. 
Some of us work to strengthen service-learning courses, 
where students help address a community need as part of 
a class. Our belief is that engaging students early on in 
their college careers in issues of poverty and putting them 
into positions where they can make an impact, while 
reinforcing concepts and issues they learn in the 
ŎƭŀǎǎǊƻƻƳΣ ǎǘǊŜƴƎǘƘŜƴǎ ǘƘŜ ƭŜǎǎƻƴ ŀƴŘ ƻǇŜƴǎ ǎǘǳŘŜƴǘǎΩ 
eyes to the realities of their community around them. 
hǘƘŜǊǎ ŀǊŜ ŀŎǘƛǾŜ ǿƛǘƘƛƴ ƻǳǊ ǎǘŀǘŜΩǎ ǇǊƛƳŀǊȅ ŀƴŘ ǎŜŎƻƴŘŀǊȅ 
schools, working hard to promote healthy living through 4-
H Youth Development initiatives.  And new this year, 
because of money from the federal Recovery project, 

ǘƘŜǊŜΩǎ ŀ ƎǊƻǳǇ ǿƻǊƪƛƴƎ ƻƴ ŦƛƴŀƴŎƛŀƭ ƭƛǘŜǊŀŎȅ ŀƴŘ ǎƳŀƭƭ 
business development projects. 
 ²ŜΩǊŜ ƭǳŎƪȅ ǘƻ ōŜ ƛƴ ²ƛǎŎƻƴǎƛƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ǘƘŜ ¦² 
System, whose passion has always been making the 
boundaries of the university extend to the boundaries of 
ƻǳǊ ǎǘŀǘŜ ŀƴŘ ƭƻŎŀƭ ŎƻƳƳǳƴƛǘƛŜǎΦ ¢ƘŀǘΩǎ ǘƘŜ ²ƛǎŎƻƴǎƛƴ 
LŘŜŀΣ ŀƴŘ ǿŜΩǊŜ ƎƭŀŘ ǘƻ ōŜ ŀ ǇŀǊǘ ƻŦ ƛǘΦ 
LŦ ȅƻǳΩǊŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ƎŜǘǘƛƴƎ ƛƴ ŎƻƴǘŀŎǘ ǿƛǘƘ ŀ ±L{¢!Σ 
there might be one closer than you think! Utilize the 
following websites to pair with an existing project: 
 
4-H Youth Development Programs 
http://4h.uwex.edu/vista/programs.cfm 
 
Wisconsin Campus Compact Recovery VISTAs 
http://sites.google.com/site/wiccvistapage/recovery-
wicc-vista-profiles 
 
Wisconsin Campus Compact UW-Colleges/UW-Extension 
VISTAs 
Colette Hershey ς colette.hershey@uwex.uwc.edu  
Catie Bougie ς catherine.bougie@uwex.uwc.edu  

  
  

Catie Bougie, an AmeriCorps*VISTA member at UW Colleges and UW-Extension, is working on a Colleges-wide 

project designed to get college students involved in youth development through volunteerism and service-

learning. College campuses are great resources for local after school programs, as college-aged students are 

ŜŦŦŜŎǘƛǾŜ ǘǳǘƻǊǎ ŀƴŘ ǊƻƭŜ ƳƻŘŜƭǎ ŦƻǊ ȅƻǳǘƘΦ /ŀǘƛŜΩǎ ǇǊƻƧŜŎǘ ŦƻŎǳǎŜǎ ƻƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎ ŀƴŘ ƭƻŎŀƭ 

after-school program administrators to incorporate service-learning in UW Colleges courses by offering tutoring 

and mentoring opportunities to university students. If you are interested in learning more about this project or 

would like to set something up for a course, please contact Catie Bougie at catherine.bougie@uwex.uwc.edu.  

http://4h.uwex.edu/vista/programs.cfm
http://sites.google.com/site/wiccvistapage/recovery-wicc-vista-profiles
http://sites.google.com/site/wiccvistapage/recovery-wicc-vista-profiles
mailto:colette.hershey@uwex.uwc.edu
mailto:catherine.bougie@uwex.uwc.edu
mailto:catherine.bougie@uwex.uwc.edu


15 

 

ESFY Mission and Goals 

The University of Wisconsin /ƻƭƭŜƎŜǎΩ ŦƛǊǎǘ ȅŜŀǊ ƻŦ ŎƻƭƭŜƎŜ 
experience will focus on first year students as they make the 
transition from their high school or post high school experiences to 
the college experience. This intentional, comprehensive curricular 
and co-curricular initiative will promote an understanding and 
appreciation of liberal education, and will assist students with 
developing strategies and attitudes that will maximize academic 
success. It will familiarize students with campus resources and how 
to use them, foster the development of positive relationships 
between and among students, faculty, staff, and administrators, 
and prepare students to become life-long learners, responsible 
citizens and leaders. 

 Promote an Understanding and Appreciation of Liberal Education. 

 Engage Students in Academic Pursuits. 

 Engage Students on the Campus. 

 Engage Students in the Community. 

 Provide Students with the Skills Necessary for Academic and Life 
Success. 

 

ESFY Staff  
 

Interim Associate Vice Chancellor for Academic Affairs :  
Lisa Seale  
Senior Information Manager:  Gregg Nettesheim  
Assistant ESFY Coordinator:  Christel Taylor  
  
2009 -2010 Campus ESFY Coordi nators:  
  
Baraboo/Sauk County:  Marc Seals  
Barron County:  Tracey Mofle  
Fond du Lac:  Paisley Harris  
Fox Valley:  Jamie Douglas  
Manitowoc:  Jessica Van Slooten  
Marathon County:  Connie Sexauer  
Marinette:  Jennifer Flatt  
Marshfield/Wood County:  Julie Tharp  
Richland:  Linda Gentes  
Rock County:  John Pruitt  
Sheboygan: Janette Miller  
Washington County:  Mech Johnson  
Waukesha:  Christel Taylor  
 
Newsletter Advisory Board:  

 Julie Tharp and Jessica Van Slooten  
  


